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Writing acceleration is all about
teaching for strategies...

“Knowledge of a few items plus a useable strategy will help
one go beyond the information that is already stored in the
head and allow one to respond correctly to another novel
item. A few items and a powerful strateqy might make It
very easy to learn a great deal more.”

BL, p. 331
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A conversation s et genuie
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% aSks PSeldo guestions' (guestions yoeulalready.
Know! the answers, to!)

% always falls Into the “Interregation thap”
% always asks “yes-no- questions

% asks the dreaded guestioni el What: aeyou
want towiiite' apout toaay7:



=gl e tiies IR E Palbberi

as explamed by Ketrena Ceiminger, Reading Recovery lieacherCeader, Purduer University,

1. lfeacher /tiates a guestion

R Child replies

£ leacher evaluates the reply
(Mehan;, 1979)
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s sStart the conversation offf With a statement
rather than a guestion

* help children narrew: dewn thelr theoughaits) By,
asking “VWhichi part oifi that de yeu want to
WEkIite?” or telling them “Let's write that part.”

% ask mMoKe open-ended guestions and avoid
“Yes-no* guestions
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*» [etter formation

% llaking Righ Uity Words te
hlueney

* Clapping

% Sound Boxes




Letter \Work

wlietter Formation Practices Use
U tiREE WAy SH O FEMEMIBERNG

WWhen: thie eye), ear ana. Aana. are
Joirtly nvoelvea i e managenent
of: a tasrk, eacrn may; ber regaraead.
as ofifering a check o/ tie
otner.” BL, p.109



Letter WWork

Making' links wiith ther ABC boek...

% Viaking Asseciations

% Letter ldentification

% GoIng Tromiletter to seund
% G0Ing firom sound to letter



1ariigs Worass torEIUernecy,

GB, p. 30

Wellen Werels splotllel Egaiezien e f e nloese?

“ Werdsiwith a high Uiy,

* WOKrds WhICh eccur mest ofiten In the
language

* Words needed! oiten in WEIting

*» Words the chid almost krows that a

lIittle: more practice will' Bring te
everlearning




WViake Sure: Liiese Wolas Colie
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“Ifhe same new: things shouldipop: tpin
diffferent contexts,. what letters and
Words the teacher CheeSses to Work Wiith
should, te some extent, be linked acress
activities,...the chnd can learn hew: to
hind what: ke knews In dififerent places
Whlch IS Relpful-when e enly hias a small

repertoire o respoending.”
GB, p. 27



ieac e crlaren toryblize
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*» Early on, make a list eff common sighit
Words that appear Inistudents: iamiliar
DOEKS

*» Use these familiar hooks as links in
WFITING

ExamplES ImkeanRouE IeWAEHENW e IS Ie0KS |n Vouie
VG book hinksalkplit therpartthat Says,  Viom /s
ARVING™
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(COT, 19)
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=AY Lealiligs Steps
GB, p. 32-33

% Clapping

% UsIng picture caras fior siew
articulation

% Using seund segment cards for
pPUSHING Soundsiindemoensitration

Worads



ltelneaiatesStens
GB, .. 83-34

» Use soundiboxes on the practice
page

* AcCepit seunds Inrany order

% Eventually, transtier firom Uusing
coUnters to sliding Finger Under
DOXES



WG Lalel: Le550/15

* Using transition/letter boxes
s Working without boxes

* Analogy work




Aalanceas Leariigg,
GB, p. 34-35

* Hearing and recerding seunds in
Seguence

* Attending to spelling using/bexes for
letters (transition hoxes and letter
DEXES)

> \WWorking Witheuit Dexes



BOXVOIK ClIAIIGES OV e UITIEY:

s Provides a structural framework: for
spelling patterns

% Proyvides oppertunities fior using
analegies

swStudents should “work” the PoXes

Viclga Cljgz ELigel zigle] A6/



e poyer Olsanalogys

e human mindiwoerks: oifiten By analegies
and will relate something new: te
semething already knewn and fiamiliar,
Reasening By analegy: IS prekally, our;
mest FruIthuliseurce oifi hypothesis

albeult any. Intellectuall preklem.”
BL, p. 385



e INPEs Ol Analogya o

*» Analogy work to problem-solve

¢ Analogy work to extend the
knowledge of how words work

\



Al chalarerns ears o Jister
for zlfjzljacies,)

“ In writing, children need to learn to LISTEN to
themselves say the unknown word they are trying to
write and ask themselves If they know another word
that sounds like that.

% As teachers, we need to be careful not to prompt
children to think of words that LOOK like the new
word...that is a READING task, not a WRITING task!

4




Anglogya oIk tor 2ropIei=Sole

% Child Uses his known werds te help
WEIte Unknewn Werds, dUuking WHItING|

* Ifhe teacher may. have te remind the
child, “You knew'a Wokd that sounas like
that.”

* Ifhe new'word might burld oififi the
entire knewn Werd; o may. Just
INCorpoerate one werd part.




165 01 ApeUG gehliig: tiie Word.
LIEIOLE,

“he teacher 1s more concerned to reinferce
how the child werked to get the response
than whether the child arrived at the precise
COrrect respoense. Ini this way the teacher Is
responding to the learner’s construction of
stlrategic control over reading and WKting
PIOCESSES:”

BL, p. 343



Analogy. Worka tor EXTErio.
KIOWIEE0E

“wiieacher andrechild engage: in analooy.
Wokk afiter completing the story.

< Only’ use KrowWoKds oFr Werd: parts
that come directly firem the chnldis
StoKy.

Viclelg Cligr Bzigel ziglef Aldzif)]s




Analogies: areNiores tiian
Vs wearel feiiles,

\Writing the new woerds needed fFor
WHITInG Interesting texts must
Pecome generative far heyond! the

Imitations off word families.”
COT, p. 24



Usigs AneHoE VVGIES

v lleach children to make: assocliations hetween
Unknown Words and knewn werds with the
Same parts.

* Kidsiwillflearnwerd parts through anchor
Words jJusit as they learn letters through the
ABC lhooek.

% Keep track oiff “anchoer werds™® fior each child
andiuse: oA In reading andiWirting.

Vicl2a Clias Lzltjczl ziglef Czlfr2cof)



WIardig: LN oSt Ois Uier CUL=U3
story...

“Ifhe task Is fiecused on| the assemiling
PIFGCESSES 0fi COMPOSING rather than en
the breaking aoewn: processes) oilf WrIting|
13Is 1S 1oL anr optional: exdra. puL 1hto

tnel Iessoy. framework Tor: fun.

COT, p. 29



eachlg 101 ACCEICrAtioN
DIIOUGIINIES U=l SO

% Children canwerk enidentiiying and locating
newly:learned Words.

“ [hey have the eppertunity to menitor thelr
WOk

* The teacher can cut a word Intoe parts fer
the child te re-construct (this should e a
Word worked on that day I WHIting).

* The child can workk ol phrasing i Hluent
reading.

VIGEGNGCIIpE  Palaraia 5 aIEY



You've got the “Wirite
Stuff” to teach for
acceleration in writing 1t
you always remember
that..




“Knowledge of a few items plus a useable
strategy will help one go beyond the
Information that is already stored in the
head and allow one to respond correctly
to another novel item. A few items and
a powerful strategy might make 1t

very easy to learn a great deal more.”
Bl @:~334

Mindy Dablow, Reading Recovery Teacher Leader

mdablow@msdpt.k12.in.us
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